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Student Teachers’ Development Process of
Achievement Goals and the Latent Growth
Model Test of the Cause and Effect Variables

Chia-Chun Hsiao

Abstract

The structural relationship between the cause (teacher belief) and effect (creative
teaching belief) variables of achievement goals is discussed in this study. The
relationship is further integrated to understand the mediating role of achievement
goals in teacher belief and creative teaching belief. Both achievement goals and
creative teaching belief are time-varying factors, while teacher belief is set the time-
invariant factor. 233 student teachers for elementary schools, as the research samples,
are preceded four-time survey for the analysis with multivariate latent growth models
(MLGM). The analysis results reveal that teacher belief would affect the growth
slope of achievement goals and the initial state and growth rate of achievement
goals would affect the initial state and growth rate of creative teaching belief. Most
importantly, student teachers’ teacher belief is mediated by the slope of achievement
goals to positively and indirectly affect the initial state of creative teaching belief as
well as negatively and indirectly affect the growth rate of creative teaching belief. In
the past, few studies have explored the dynamic development trend of achievement

goals and creative teaching beliefs from the perspective of longitudinal analysis,
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which shows the value of this research. More importantly, this research is based
on a complete achievement goal framework, with teacher beliefs as antecedent
variables, creative teaching beliefs as consequence variables, and a longitudinal
research design, hoping to fully test the theoretical framework of achievement goals.
This research puts forward specific suggestions for teachers and students’ beliefs in
creative teaching. It is believed that efforts should be made to alleviate the decline
in achievement goals, and it can also further promote the growth of creative teaching
beliefs. Regarding the recommendations for the dynamic development of achievement
goals, this study believes that the mastery trend, performance trend, and task trend
are all very important, and their impact on the achievement goal is very significant.
Therefore, it is necessary to enhance the sense of task and specific goals of teachers

and students for creative teaching.
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SRR R H AR i e R R A R B2 A A (R2 Ak » 2003 5 Huang, 2011,
2012) - 5548 > LovejoyEiDunk (2010 ) £ F AKEE A 22 5255 E U RS 20 H A B R
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fE ~ 2R HEN TIEERIIRA T » BUn TIERYEH0 il 5% 8 L A\ A= -
AFEial g A FE R th 2 3R - Bt HAR 2 2RI 23 Y B2 8 R B - fIanER
FEHBREE (Zilg > 2019) ~ [FEEE (R9F - 2017) ; (HZ - WEAED
BRI - FINEE AR (GRBLZY > 2019) ~ I (CEZEL > 2019) 2 - KM
5 ARG HIER RS TE - SEI A R SRR R E S E g2 » %A
BV A2 AR B 1T Ryl SR - ARG ploih B BR ¥ E Se B IH N TN T FE DL B AYET
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